
Historical-Consciousness-Based Empathy (HCBE) as an Approach to
Promote Historical Orientation in Plural Democratic Societies

Development of the History Didactical Construct of HCBE and the Design and Exploration of a Learning Task

FORSCHUNGSFRAGE
Welche Lerngelegenheiten bietet eine reflexive Lernaufgabe zur Förderung 
geschichtsbewusster Empathie von Schüler*innen im Kontext von Antisemitismus?
UNTERFRAGEN
• Welche Lerngelegenheiten für HCBE entstehen im unterrichtlichen 
Interaktionsgeschehen?
• How do learning groups negotiate historical interpretations and empathic 
perspectives?
• Welche Merkmale von HCBE zeigen sich bei einzelnen Schüler*innen?

Planned Main Study

An Exploratory Embedded Case Study 
on the Learning Opportunities of a Reflective Learning Task

Findings regarding the learning opportunities offered by a specific teaching initiative aimed at promoting HCBE in the areas
of empathetic orientation and education for the prevention of antisemitism (Rajal 2020) in history education
Theoretical Framework

• Historical cultures as emotional communities (Lücke, 2013)
• Antisemitism as an emotional-cultural phenomenon: critical education on antisemitism (Rajal, 2021)
• Historical-Consciousness-Based Empathy (Habig, 2025)

• Task-Based History Learning (Körber et al., 2021)
• Learning Opportunities (de Leur et al., 2018)
Learning-Task

„The Holocaust as a Meme:
Development of a reflective FAQ guide for dealing with representations of the Shoah on the internet“
Aim of the Task

Students are able to deal with social media posts that trivialise or deny the Shoah in a historically conscious and empathic
manner by analysing the representations, contextualising them in the present (regarding their intentions, functions, and 

consequences), and reflecting on plural present-day (including their own) experiences of affectedness.
Participants

N ≈ 60 students (9th Grade); Gymnasium; Ruhr Area 
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Method
Embedded Case Design (Yin, 2009)

Class (Main case)

Group 1

Individual students

Overall Project

Theoretical development of the HCBE-Construct

Empirical preliminary studies
Development of the learning task

Pilot studies

Main studie:
Embedded case studies
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Relevance

Emotions are constitutive elements of historical culture (Grever & Adriaansen, 2017) and strongly
shape how historical narratives are interpreted, morally evaluated and politically instrumentalised.
This becomes particularly evident in emotionally charged and socially contested issues such as
antisemitism, which is deeply rooted in history while simultaneously linked to current political and
societal conflicts.
Digital historical culture further intensifies these dynamics through emotionally condensed and
polarising narratives that often blur the boundaries between historical interpretation, moral
judgement and political positioning (Menke & Hagedoorn, 2023). As a result, learners increasingly
encounter historical narratives that influence emotional orientations and democratic attitudes.
International education research therefore emphasises the importance of empathy and reflective
judgement as components of (historical) orientation within democratic societies (Barton & Levstik,
2004; Council of Europe, 2018a-c). In the context of antisemitism prevention, however, a lack of
empathy towards contemporary Jewish perspectives is repeatedly being identified – a phenomenon
that did not only emerge after the Hamas massacre on October 7, 2023, but had already been

evident beforehand (Bernstein, 2020; Glöckner & Jikeli, 2025).

Overarching Research Question

How can history education contribute to fostering historical orientation in emotionalised
historical cultures of democratic societies, particularly in dealing with antisemitic narratives?

Construct of HCBE

Students‘ -Task
The Holocaust as a meme: 

Development of a reflective FAQ guide
for dealing with representations

of the Shoah on the internet.

• Irritation and discomfort? What do my emotions 
have to do with the past? 

• "How did antisemitism develop and what

consequences did it have (for Jews)?" On the trail 
of a millennia-old phenomenon

• "To what extent does the Holocaust continue to 

have an impact on our present—socially, culturally, 
and individually?" Plural experiences of the 
present in the context of the Holocaust

• “Ey Tone, if it was a death camp, then why were so 
many broads having babies?” Analysis of the 
portrayal of the Shoah in a post on Telegram

• The role of emotions in dealing with online 
representations of the Shoah: Reflections on the
development of an FAQ Guide

Historical contextualisation

Contextualisation

of historical representations in 
the present 

Perception 

of emotional 
expressions and 
reflection on the

perspectives
of individuals involved in 

historical mediation 

processes

Self-reflection and tracing:

Conscious feeling and 
reflection on one's own 

emotions shaped by

narratives and of one's own 
emotions in the context of 

dealing with the emotions of 

other people

Ability to 

perceive emotions
shaped by narratives, 

trace them, 

understand them (and 

the thoughts associated with

them) and take them
meaningfully into
account for one‘s

own orientation. 

Based on Endacott and Brooks, 2013; 
Frommer, 2024 / taken from Habig, 2025 
with modifications 

Interaction

Development 
of HCBE

Case studies to 
investigate 

learning 
potential

Data Analysis
Exerpt from Shortened Codebook for observations of group discussions

Historical-Consciousness-Based Empathy as a Competence
Interpretations of the past by oneself and others, as well as insights into the present experiences and future
expectations associated with them, are consciously used to understand current emotions (emotions shaped
by narratives) and to take these understandings into account for one‘s own orientation
→ Epistemic prerequisite for democratic action

Emotions Shaped by Narratives 
Emotions that arise, are triggered, or have an effect during and as a result of processes of communicating history (in the present) 

Basic Understanding of Empathy
• Empathy combines emotional and cognitive reactions and efforts
• Value-literate, hermeneutic understanding of emotions: Distinction from pity, sympathy, or identification: Reflection and tracing in 

the 'as if' situation (Rogers, 2009 [1959]) - resonance-capable approximation to experiences

Goals of HCBE
• Deepening Historical Understanding (Subject Goals):

Enabling learners to understand historical narratives in their emotional dimensions and societal significance.

• Orientation in Emotionalised Historical Cultures (Citizenship Goals):
Enabling learners to reflexively integrate their own emotions shaped by narratives and those of others into historical judgments: 
Historical-consciousness-based empathic judgment

→ HCBE is intended to enable students to reflect on emotions shaped by historical narratives 
in order to support democratic orientation in plural societies

→ HCBE connects reflective historical understanding with democratic orientation

1. What competencies do students need for

reflective historical orientation in 
emotionalized historical cultures of
democratic societies, and to what extent is

HCBE suitable for their theoretical modelling?

2. How can HCBE be fostered in history
education in the context of engaging with
antisemitism, and what characteristics

(design principles) does a corresponding
history learning task exhibit?

• Where do HCBE-relevant negotiation
processes become visible? To what extent

are there indications of HCBE? How can
they be measured?

3. To what extent does a specifically
developed task create learning opportunities

for promoting HCBE in the context of
engaging with antisemitic narratives?

Pilot Studies
Method 

2 case studies: 2 classes / 5 embedded groups each
Participants N ≈ 60 students (9th grade); 
Gymnasium; Ruhr Area 

Goal Refinement of the instruments
Data Data triangulation

Insights from the Preliminary Studies:
Translated transcript of a written statement by a 7th-grade 
student. Following our intervention, the student was asked
to comment on Peter calling a classmate a Jew in the
schoolyard (from Studienbericht Henoch, August 2025).

What the case represents

The entire historical learning setting

Different collective learning and negotiation

processes

Individual processes of historical meaning-
making and judgment formation

Cases

Group 2

Group 5Group 4Group 3

Preliminary Studies 
Field Studies on the Development of a Learning Task

Field studies
on the

development
of a learning

task

Field studies
on the

development
of a learning

task

Sub – Projects

Pre-Task
Introduction to the topic and task

Empathy-based approach

Task

Students complete the task 
in groups; Teacher 

monitors

Planning

Students prepare to report on 
how they completed the task, 

what they decided or 
discovered, and why

Report

The groups present their 
reports and discuss their 

results

Discussion:
History and emotion focus

Reflection
on the role of emotions in the reports and results

Products
(report 
and result)

Pre-Tests:
Quantitative: Knowledge
Qualitative: Orientation in 
historical culture questions in 
the context of antisemitism

Post-Tests: See above
Focus group discussions

Observations
(Audio recordings)

Observations
(Audio recordings)

Expert feedback
Focus group discussions

Observations
(Audio recordings)

Data Collection during Task-Performance

Research Questions
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